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CLASSROOM SHAME 
RESILIENCE STRATEGIES   
October 6, 2021 

Purpose 

This training aid focuses on instructional strategies that support shame resilience in the 
classroom. The strategies are organized in a rubric for instructor self-assessment. 
 

Background 

The literature on shame and shame resilience is found in many different areas of study. 
Certainly, psychologist and social workers have a vested interest in understanding shame and 
shame influencers for clients as they work towards positive outcomes in mental health. More 
recently, education has begun to look at shame as a barrier to learning.  
 
Protective factors for students are seen in a variety of forms that build emotionally safe 
climates for teaching and learning. Higher education provides opportunities for students to 
engage in critical thinking and self-reflective practices while they develop essential knowledge, 
skills and attitudes for the workplace. These opportunities can be transformative in nature as 
students question and seek to understand their place, space, meaning making and knowledge 
production.  

How To 

The Shame Resilience Rubric is developed with 5 pillars: Connection, Feedback, Design, 
Developing Empathy, and Psychological Safety. Each pillar in the rubric provides evidence-based 
instructional strategies. These strategies support a learning environment that protects against 
the negative influences of shame responses in the learning environment. 
 
Instructors can use the rubric as a tool to identify shame resilient strategies and reflect on their 
current teaching practises. 
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Grading implications and recommendations:  

• 0-24: not meeting basic standards for shame resilience; negative implications for 
resilience, retention and persistence; not meeting quality standards for curriculum 
design included in this rubric 

• 25-37.5: not meeting basic standards for shame resilience; negative implications for 
resilience, retention and persistence; may not be meeting quality standards for 
curriculum design included in this rubric 

• 38-49: meeting basic standards for shame resilience; positive implications for resilience, 
retention and persistence; may not be meeting quality standards for curriculum design 
included in this rubric 

• 50: meeting standards for shame resilience; positive implications for resilience, 
retention and persistence; meeting quality standards for curriculum design included in 
this rubric 
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Shame Resilient Classroom Rubric (Level 1) 
 

Outcomes Excellent  (10) 
Shame resilience is forefront 
in planning assessments, 
lessons, activities and 
policy/ protocols, instructor 
presence and 
communication is consistent 
throughout the course; 
niversal design of content 
and instructional practises 
are easily identified and 
follow the 5 pillars detailed 
in the rubric. 

Good (7.5) 
Shame resilience is forefront 
in planning: assessments, 
lessons, activities and 
policy/protocols; 
communication is consistent 
throughout the course; 
universal design of content, 
instructional practises, 
policy and protocols are 
easily identified and follow 
4/5 pillars detailed in the 
rubric. 
 

Needs Improvement (5) 
Shame resilience is sporadic 
in planning assessments, 
lessons, activities and 
policy/protocols, instructor 
presence is minimal. 
Universal design content/ 
instructional 
practises/policy/protocols 
are identified and follow 3/5 
pillars detailed in the rubric. 

Unacceptable (0) 
Shame resilience and 
universal design have not 
been addressed;  
instructor presence in 
minimal. 

Connection Course is designed to 
purposefully engage 
students in actively building 
the learning community 
through activities, 
assessments, content; 
course blueprint validates 
the scaffolding and efforts 
towards collegial connection 
and a student-centered 
learning community. 
Student’s voices and agency 
are highlighted & 
encouraged 

Course is designed to 
engage students in actively 
building the learning 
community through 
activities, assessments, 
content; course blueprint 
shows the scaffolding and 
efforts towards collegial 
connection, student 
centered learning 
community.   
 
Students’ voices and agency 
are permitted 

 
 

Course is designed with 
‘sage on the stage’ 
methodology; a few 
activities that provide peer-
to-peer interaction are 
included but they do not 
purposefully engage 
students in the learning 
community; students are 
regularly shut down and/or 
are not central to the 
teaching pedagogy 

Course is designed with 
‘sage on the stage’ 
methodology; no activities 
that provide peer-to-peer 
interaction; students are 
regularly shut down and are 
not central to the teaching 
pedagogy 
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Developing 
Empathy 

Help seeking is supported 
(office hours, contact info; 
wholistic college and 
community services 
information is provided); 
Adult education principles & 
practices are activated-
(prior learning, experience is 
used to highlight identity, 
strengths, and form collegial 
bonds); Course design and 
teaching methodology 
supports peer to peer 
learning;  

Help seeking is supported 
(office hours, contact info; 
wholistic college and 
community services 
information is provided); 
Course design and teaching 
methodology supports peer 
to peer learning 

Help seeking is partially 
supported (office hours, 
contact info); 
community/campus 
information is not made 
available.  
Course design and teaching 
methodology does not 
support peer to peer 
learning and/or it is sporadic  

Help seeking; 
community/campus 
information is not made 
available.  
Course design and teaching 
methodology does not 
support peer to peer 
learning  

Feedback Guidance is clear, 
transparent, and focused on 
aligning student’s learning 
with the course objectives; 
identifies and avoids coded 
language and value-based 
comments; practices that 
assess unconscious and 
conscious bias are used for 
written and/or verbal 
interactions and/or 
materials are apparent. 
 
 
 
 
 
 
 

Guidance is clear, 
transparent and focused on 
aligning student’s learning 
with the course objectives; 
avoids coded language and 
value-based comments; 
practices that assess 
unconscious and conscious 
bias for written and/or 
verbal interactions and/or 
materials is not readily 
apparent.  

Guidance is vague; minimal 
work has been done to 
understand or remediate 
value-laden feedback; 
coded language is avoided 
in verbal and written 
interactions; no practise to 
assess unconscious and 
conscious bias in written 
and verbal interactions and 
materials is used. 

Guidance is not available; 
minimal work has been 
done to understand or 
remediate value-laden 
feedback; coded language is 
used in verbal and written 
interactions; unconscious 
and conscious bias is 
apparent in written and 
verbal interactions and 
materials. 
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Psychologic
al Safety 

Pedagogical statements & 
assessments, course 
content is developed and 
vetted by colleagues for 
trauma informed practice; 
Universal design is 
purposefully used; students 
see themselves in the 
course design, environment 
and methodology; students 
are encouraged and 
engaged to be a central part 
of the learning community; 
classroom management is 
co-created and safety is 
defined; policy and 
expectations are clearly 
explained; boundaries are 
transparent and maintained  

Pedagogical statements & 
assessments, course content 
is developed and vetted by 
colleagues for trauma 
informed practice; Universal 
design is purposefully used; 
students see themselves in 
the course design, 
environment and 
methodology; students are 
encouraged and engaged to 
be a central part of the 
learning community; 
classroom management is 
instructor centric; policy and 
expectations are clearly 
explained; boundaries are 
transparent and maintained 

Pedagogical statements & 
assessments, course 
content is underdeveloped; 
trauma informed practice; 
Universal design is sporadic 
or non-existent; students 
cannot see themselves in 
the course design, 
environment and 
methodology; classroom 
management is instructor 
centric; policy and 
expectations are not clearly 
explained or are non-
existent; boundaries are not 
transparent and/ or may be 
co-dependent /intrusive  

Pedagogical statements & 
assessments, course content 
does not consider shame, 
trauma or EDI; students 
cannot see themselves in 
the course design, 
environment and 
methodology; classroom 
management is instructor 
centric; policy and 
expectations are not clearly 
explained or are non-
existent; boundaries are not 
transparent and/or may be 
co-dependent /intrusive  

Design Assignments that are 
scaffolded; provide clear, 
transparent rubrics/marking 
strategies; due dates are 
clear; provide a flexible 
marking policy (i.e.-late day 
policy; free pass card. Etc.). 

Assignments that are 
scaffolded; provide clear, 
transparent rubrics/marking 
strategies; due dates are 
clear; marking policy does 
not provide flexibility (i.e.-
late day policy; free pass 
card. Etc.). 

Assignments are not 
scaffolded; rubrics/marking 
strategies are sporadic or 
non-existent; due dates are 
not clear; marking policy 
does not provide flexibility 
(i.e.-late day policy; free 
pass card. Etc.). 

Assignments are not 
scaffolded; rubrics/marking 
strategies are non-existent; 
due dates available; marking 
policy does not provide 
flexibility (i.e.-late day 
policy; free pass card. Etc.). 
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